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Spelling & Vocabulary Intent 

Beyond “Spelling by rote”, towards “Spelling by reason” 

A. Quigley, Closing the Vocabulary Gap, 2018 

At Meadlands Primary School we firmly believe that good spelling is an essential skill which allows the 
children to communicate their understanding in all curriculum subjects. The purpose of this policy is to 
support our pupils to become confident spellers by teaching them a range of strategies, rules and 
conventions systematically and explicitly. By becoming confident spellers, pupils will be able to focus 
on the skills of composition, sentence structure and precise word choice within their writing. It is 
important that all members of staff are fully aware of, and understand, the way in which spelling is 
taught, so that our approach is implemented consistently to ensure continuity and progression in 
children’s learning. Although guidelines for the teaching of spelling are outlined in this policy and the 
‘’No Nonsense spelling programme’, it is essential that these are adapted to meet the needs of 
individual pupils, taking into account the ways in which they learn best. 

Policy rationale/Links to school intent 

 Research tells us that weekly spelling tests are not a good way to ensure spellings are learnt. It 
is essential that children apply spelling rules and patterns into their writing rather than just 
rote learning spellings which are then forgotten the following week. A move away from 
“Spelling by rote” towards “Spelling by reason”. Testing will be done once per half term, 
comprising 20 words from any of the lists learned. This will allow teachers to assess which 
words have been learned and which need further revision.  

 Etymology and morphology are a focus of teaching alongside spelling rules and patterns – to 
help children to apply meaning and logic to spelling.  

 Retrieval practice also plays an essential role in our teaching strategy for spelling. We want 
children to have instant recall of high frequency words and homophones.  

 Spelling is the application of visual memory. As teachers, we must strengthen pupils’ visual 
memories before we can expect them to become successful learners.  

 Spelling must be taught in context – linked to the oral use of the word and the formation of 
the word as a whole (handwriting).  

 Successful spelling takes place through a visual, aural and kinaesthetic approach. As teachers, 
we need to ensure that spelling is taught using a combination of methods to ensure all 
children can succeed and feel positive about learning to spell.  

 Successful spelling takes place when children have an opportunity to review and recall their 
learning. Teachers must provide opportunities to consolidate learning throughout each week. 

Aims 
 

  Develop a range of effective spelling strategies and teach the children to use them  

  Encourage creativity and the use of more ambitious vocabulary in their writing  

  Enable children to write independently  

  Enhance proof reading and editing skills  

  Encourage children to identify patterns in words and spellings.  

 Investigate vocabulary by exploring morphology and etymology 

 Promote a positive and confident attitude towards spelling (Have a go)  

  Help children to use a range of dictionaries and spell checks effectively.  

  Help children recognise that spelling is a lifelong skill  

  Provide equal opportunities for all pupils to achieve success in spelling 
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Entitlement  
 

All pupils within Key Stage 1 and 2 have daily spelling and/or phonics sessions taught in accordance with 

the National Curriculum. Within Early Years children will also have daily phonics sessions. 

Implementation 
 
Early Years Foundation Stage (EYFS) 
 
See “Phonics” section in Reading policy. 

 
Year 1 
 
In Year 1 children will use their spelling session to focus on phonics. This will support them in their 

spelling when writing, as well as working towards the statutory phonics screening at the end of the year. 

Children will follow the phonic programme laid out by Read Write Inc. Year 1 children will also be taught 

the common exception words, as well as the Read Write Inc. red words. These words will be sent home 

and made explicit to families as well as displayed in the classroom. Children should have access to word 

mats that can be used within all sessions and given time to practise these words during handwriting 

sessions. 

 

Years 2-6 
 
We have a new Spelling & Vocabulary Strategy which incorporates 3 main strands: 

1. No Nonsense spelling scheme 
2. Root Awakenings (etymology and morphology) 
3. Retrieval practice 

 
Together, all three strands ensure a comprehensive and consistent approach to the teaching of 
spelling across the school.  
 
Year 2 concentrate on the No Nonsense scheme and will further embed phonics teaching. Years 3-6 
will follow the new Spelling and Vocabulary strategy.  

 
 

SPELLING AND VOCABULARY STRATEGY 
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Planning: 
Mid-Term plans: 
Weekly plans will follow either the No Nonsense lessons or the Root Awakenings lessons with 
retrieval practice.  



 5 

 

 
 
 
 
 
 
 
 

Lesson Structure 
 
Lessons are half an hour long. A typical lesson would comprise: 
 
20 minutes – No Nonsense scheme or Root Awakenings scheme 
10 minutes – retrieval practice 

 
STRAND 1: No Nonsense Spelling Programme 
 

The No Nonsense Spelling Programme was devised to offer teachers a comprehensive yet 
accessible progression in the teaching of spelling. Guidance, rather than prescription, is provided 
on how to teach the strategies, knowledge and skills pupils need to learn. The focus of the 
programme is on the teaching of spelling, which embraces knowledge of spelling conventions – 
patterns and rules; but integral to the teaching is the opportunity to promote the learning of 
spellings, including statutory words, common exceptions and personal spellings. The programme: 
 

•  delivers a manageable tool for meeting the requirements of the 2014 National 
Curriculum  

•  has a clear progression through blocks of teaching units across the year  
•  comprehensively explains how to teach spelling effectively.  

 
 
How No Nonsense Spelling is organised  
 
The programme consists of the following elements:  

 
•  The requirements of the National Curriculum, which have been organised into strands and 

then broken down into termly overviews. The overall pathway can be found on the USB stick.  
•  Termly overviews that have been mapped across weeks as half termly plans. These follow a 

model of five spelling sessions across two weeks, except in Year 2 where sessions are daily1.  
•  Daily lesson plans for each session, with Supporting Resources, including word lists and 

guidance on conventions.  
 

The Lesson Plans  
 

                                                           
1 No Nonsense only forms part of daily spelling & Vocabulary instruction and therefore, daily lessons are half an 
hour long, 4 times per week in KS2. 
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The lessons themselves then follow the structure below: 

 

 
The No Nonsense component of the lesson is 15 minutes long, with 10-15 minutes allowed for 
retrieval practice.  The Supporting Resources at the back of each book can be used as appropriate to 
adjust the pace and focus of the lesson. Each lesson clearly signposts when additional resources from 
the Programme can be used. 
 

Supporting Resources  

The Supporting Resources include pictures and word lists, which can be photocopied and made into 

flashcards or used in classroom displays, and pictures. They also include games and quizzes. The 

Resources are featured at the end of each book for reference and as editable Word documents on staff 

shared, which can be copied and pasted to be used on classroom whiteboards and in other documents.  

Teaching sequence  

The programme has been written broadly following a teaching sequence for spelling, whereby each new 

concept is taught, practised and then applied and assessed. Frequently there is also a ‘Revise’ session 

before the teaching session. A typical teaching sequence is as follows: 
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Within the lessons, the particular focus is identified, followed by suggested teaching strategies. By 

integrating activities for handwriting, the benefit of making a spelling activity kinaesthetic is secured. 

The pupil acquires the physical memory of the spelling pattern as well as the visual. You will find the 

following referred to in the lessons:  

Modelling: An activity is described, and it is anticipated that the action expected of pupils is modelled 

to them first. 

Spelling partners: Pupils are asked to work in pairs, often to ‘test’ each other. They will be asked to work 

with their spelling partner from time to time. 

Learning strategies 

The following learning strategies will be taught to the children: 

 LSCWC (Look, say, cover, write, check),  

 trace,  

 copy and replicate (and then check),  

 segmentation strategy,  

 quick write,  

 drawing around the word to show the shape,  

 drawing an image around the word,  

 words without vowels,  
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 pyramid words  

 rainbow write 

Please see Appendix 1 for more information on these strategies.  

 
Have a go sheets 
 
These are a key component of Strategies at the point of writing. They are introduced in the Year 2 
programme and then revisited in Years 3, 4, 5 and 6. A Have a go sheet template is provided in the 
Supporting Resources. Have a go sheets take the form of a sheet in the pupils’ spelling journals.  
Teachers should have an enlarged version of a Have a go sheet displayed for modelling when writing in 
any curriculum area and at any time in the school day.  
 

 
See Appendix 2 for an example of a “Have a go” sheet.  
 

 
 

STRAND 2: Root Awakenings 
 
Morphology and Etymology 
 

‘Increasingly, pupils need to understand the role of morphology and etymology’ 
National Curriculum , 2014 

 
Morphology is the study of the parts of a word: Root, suffixes, prefixes.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Etymology is the study of the origins of words. Teachers should use resources like dictionary.com to 
explore where words come from.  
 
EXAMPLE: The word “interrupted” 
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Teachers will follow our “Root Awakenings” programme which will concentrate on 1-2 root words per 
half term. A root word – is a part of a word that carries meaning: a morpheme 

Unlike phonemes that young children learn to recognise which are associated with letters or letter 
combinations that produce sound, the sound alone does not lead the child to the meaning of the word, 
whereas the root word conveys sound and meaning.  

Words that contain the same root word also share meaning. These related words are called “cognates” 

The Root Awakenings (see table) programme sets out a scheme for learning root words linked to science 
topics wherever possible. By learning each root word, children can easily add between 10 and 20 
connected words (cognates) to their vocabularies. Over the course of KS2, children learn 
40 root words and therefore broaden their vocabularies with hundreds of words. Teachers 
are supported in delivery this with our text book “Fab Vocab”.  
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Vocabulary in all areas of the curriculum can be examined using morphology and etymology, especially 
scientific key words. Teachers should select words judiciously, however, unpicking words should 
become a quick and seamless part of our everyday teaching in all lessons, helping to raise “word 
consciousness” across the school.  
 
See Appendix 3 for examples 
 

‘The Latin and Greek origins of our academic language offer fertile ground to pursue common 
spelling patterns and word meanings.’  

A. Quigley,  Closing the vocabulary Gap,  2018 

 
 

STRAND 3: Retrieval practice 
 

Linking to our whole school intent of “Memory”, we want children to retain the learning of spellings and 
therefore retrieval practice is built in as a daily activity. Retrieval practice focuses largely on: 
homophones, high frequency words and commonly misspelled words but can be tailored according to 
a class’s needs.  
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Spelling & Vocabulary Journals 

In Years 2 to Year 6, all children use spelling and vocabulary journals (Yellow A4+ exercise book). This 

journal will remain in school and children will use it to record the particular spellings they need to focus 

on in their work. The spelling journal will be used in the following ways:  

1.  As part of the ‘No Nonsense’ teaching programme: a regular part of the spelling activities involves 

the children identifying specific words that they need to continue to work on. These could be words 

exemplifying a particular pattern, or convention, of high-frequency words. These words are put 

into the children’s spelling journals with tips on how to remember the spelling. Children also use 

these journals to record work during spelling lessons.  

2.  To record spellings arising from each child’s independent writing: these words will be personalised 

to the individual child and will be those that frequently ‘trip them up’ as they are writing. These 
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words can be identified as part of the proofreading process and children can be involved in devising 

strategies for learning them and monitoring whether they spell these words correctly in subsequent 

pieces of writing. Children should have a manageable number of personalised spellings in their 

spelling journal at any one time and these should be reviewed each half term. Children should be 

taught to look for evidence of correct spellings in their independent writing and can then remove 

the word from the list once it has been consistently spelt correctly. 

3.  To log the weekly spelling lists.  

4.  To practise handwriting activities linked to spelling.  

5.  In Science and Topic lessons to record key vocabulary and definitions.  

6.  To record dictations. 

7.     To record “Root Awakenings” teaching sequences  

8.  To record error analysis (if applicable)  

9.  To record the half-termly tests 

 
Using dictionaries 
 
Children should be taught to use a dictionary to check their spellings. Their first dictionary practice 
should be with words starting with different letters but, once they are competent at this, they should 
learn how to look at second and subsequent letters, as necessary. Children will sometimes require 
support with certain spelling patterns such as ‘ph’.  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Home Learning 
 
All children, starting from Year 2, will be given a weekly list of spellings to learn. These will be linked to 
the rule or spelling pattern being taught in class, the root word being learned, or the statutory words 
lists or common exception word lists. Children are expected to use the strategies modelled at school to 
learn their words and to write each word in a sentence in the correct context. Information for parents 
on how to support their child with spelling strategies (appendix A), will be made available on the school 
website and an information evening for parents will be organised each year.  
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Spelling Bee 

In the Spring and Summer terms, a Spelling Bee competition will be held. These will be 

organised in key stages as follows: 

- KS1 Spelling Bee (Y1/2) 

- LKS2 Spelling Bee (Y3/4) 

- UKS2 Spelling Bee (Y5/6) 

Children will compete in houses, spelling increasingly difficult words over a number of rounds. 

Participation will be optional. Every child participating earns a HP for their House.  

Prizes: 

Winning House:   100 HPS 

Second place House:  75 HPS 

Third place House:  50 HPS 

Fourth place House:  25 HPS 

 

The overall individual winner takes home the engraved Spelling Bee trophy. The final 6 

contestants take a finalist prize of a Spelling Bee pencil. All participants get a Spelling Bee 

sticker.  

 

 

 

 

 

 

 

Assessment 

Formative assessment 

Pupil’s learning is assessed throughout the programme. The ‘Apply’ part of the sequence regularly 

includes assessment activities to identify if pupils have learnt the key concept taught. These activities 

include: .  

•  Dictation  

•  Informal quizzes 

 Explanation 

•  Independent application in writing  

•  Frequent learning of statutory and personal words.  
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Error Analysis  

Error Analysis can be used to assess what strategies pupils are using in their day-to-day writing. It can 

also help identify where to put emphasis in the programme – for the whole class, groups or individuals. 

Error Analysis can also be repeated to assess progress over a longer period of time.  

To complete an Error Analysis:  

1  Choose one piece of independent writing from each pupil.  

2  Identify all the spelling errors and record them on the grid. Decide what you think is the main 

source of the error and record the word in the corresponding column. It is a good idea to 

record the word as the pupil has spelt it.  

3  Identify any patterns. Quite quickly you will be able to see which aspect of spelling needs to be 

addressed. 

See Appendix 4 for an example of an Error analysis sheet.  

 

Spelling tests  

Spelling tests will be carried out once per half-term. These will comprise of 20 words from any of the 

lists that have been sent home. Results will be shared with parents and used to feed into planning.  

Application of spelling in Writing 

Children’s growing understanding of spelling rules is only valuable if they go on to apply it in their 

independent writing. Children should be able to spell an ever increasing number of words accurately 

and to check and correct their work. 

Marking 

Marking is integral to how we assess spelling. In all subjects, spelling errors should be identified, and the 

child should correct them in purple pen. Teachers should only identify misspelled words that children 

are expected to know or that have been previously taught.  

 

In KS1, teachers may “pink” the error and write “SP” in the margin. Teachers may also model the 

correct spelling for the child to copy out a number of times. These words can also be added to the 

child’s spelling journal.  

In KS2, teachers may “pink” incorrect spellings and write “SP” in the margin. Children are expected 

to use a dictionary to correct the error in purple pen. These words can also be added to the child’s 

spelling journal.  

 

Summative assessment 

Children’s spellings in Years 2 and 6 will be assessed within their statutory SATS papers, as well as their 

writing assessments. They will also be assessed on evidence that they are spelling correctly either 

common exception words or words from the Key Stage 2 word lists. The evidence for this can be within 

literacy books or from half termly spelling tests. In order to support these end of key stage assessments, 

as well as the formative assessments within other year groups, teachers should ensure that all spelling 
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books/journals remain with the children throughout their time at Meadlands. Children in year groups 

that are not at the end of key stage will also carry out summative assessment related to spellings. This 

will be based on the writing in children’s literacy, science and topic books as well as the evidence from 

spelling tests. Judgements will be recorded on our school’s assessment tool – Target Tracker. This will 

be updated once per term before a final assessment in June. 

 

Equal Opportunities: 

All children will have an equal opportunity to work within this policy area. Account will be taken of 

specific needs and where appropriate support will be accessed through the special needs policy. 

 

Special Educational Needs: 

Some children will continue to find these spelling strategies difficult to use effectively and will need 

additional support. In these instances, the class teacher will liaise with the school’s SENCO. These 

pupils will be given tools to support their independence such as electronic dictionaries or personalised 

word mats. They may also take part in phonic or spelling interventions where needed. These 

interventions may focus on particular rules, editing skills or phonetic understanding. 
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APPENDIX 1 
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APPENDIX 2 
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APPENDIX 3 
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Appendix 4 

Error analysis sheet 
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Appendix 5 
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Useful reference websites for etymology and 

morphology: 

www.virtualsalt.com/roots.htm 

www.etymonline.com 

www.wordorigins.org/index.php/big_list/ 

www.allwords.com 

www.thesaurus.com 

http://www.virtualsalt.com/roots.htm
http://www.etymonline.com/
http://www.wordorigins.org/index.php/big_list/
http://www.allwords.com/
http://www.thesaurus.com/

